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This statement details our school’s use of Pupil Premium funding for the period 2025–2028 to improve outcomes for our disadvantaged pupils. It outlines our strategic priorities, how we intend to spend the funding, and how we will measure the impact of our work.

[bookmark: School_overview]School overview

	Detail
	Data

	School name
	Ormiston Kensington Queensmill Academy

	Number of pupils in school
	103 (2025-2026)

	Proportion (%) of pupil premium eligible pupils
	59% (61 out of 103) (2025-2028)

	Academic year/years that our current pupil premium strategy plan covers (3 year plans are recommended)
	2025-2028

	Date this statement was published
	December 2025

	Date on which it will be reviewed
	July 2026, July 2027 and
July 2028

	Statement authorised by
	Anita Bancerz, Head of School

	Pupil Premium lead
	Anita Bancerz, Head of School

	Governor / Trustee lead
	Maya Whittleton, Chair of Governors
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	Detail
	Amount

	Pupil Premium funding allocation this academic year
	£78,435 (2025-2026)

	Recovery Premium funding allocation this academic year
	£0

	PE and Sports funding allocation
	£16,620 (2025-26)

	Pupil Premium funding carried forward from previous years (enter £0 if not applicable)
	£0
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	Total budget for this academic year
If your school is an academy in a trust that pools this funding, state the amount available to your school this academic year
	£ 95,055 (2025-2026)
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Part A: Pupil Premium strategy plan

[bookmark: Statement_of_intent]Statement of intent

	Ormiston Kensington Queensmill Academy serves autistic children and young people with complex learning differences, many of whom also experience socio‑economic disadvantage. Our pupils face a unique combination of barriers that arise both from their autism and from wider contextual factors such as poverty, limited access to community resources, and complex family circumstances. As a result, our disadvantaged pupils often require highly personalised, specialist provision to thrive.
Common barriers to learning for disadvantaged pupils in specialist settings include:
· reduced support at home due to financial pressures or complex family situations
· weaker language and communication skills
· lower confidence and self‑esteem
· increased difficulties with behaviour and self‑regulation
· challenges with attendance and punctuality
· limited access to enriching experiences outside of school
These challenges are intensified for children and young people with SEND, whose primary need often centres on emotional regulation, communication, and accessing learning in a way that is meaningful and tolerable for them. The needs of our pupils are varied and complex; there is no “one size fits all” approach. Our strategy therefore focuses on ensuring that every disadvantaged pupil receives the right support, at the right time, in the right way.
Our ultimate objectives are to:
· support our pupils’ physical and emotional health and wellbeing so they can access learning at an appropriate level
· provide high‑quality, targeted adult support that improves learning opportunities and outcomes
· ensure pupils have access to rich, varied, and meaningful opportunities in the community that they may not otherwise experience
We are committed to ensuring that appropriate provision is made for all children and young people who belong to vulnerable groups. This includes ensuring that the needs of socially disadvantaged pupils are accurately assessed and effectively addressed. We recognise that:
· not all pupils who receive free school meals are socially disadvantaged
· not all socially disadvantaged pupils are registered or qualify for free school meals
For this reason, we reserve the right to allocate Pupil Premium funding to support any pupil or group of pupils whom the school has legitimately identified as being socially disadvantaged. Funding is allocated following a rigorous needs analysis that identifies priority classes, groups, or individuals.
To achieve our objectives, the Governors and school leadership team consider a wide range of provision, including but not limited to:
· providing pupils with the tools, expertise, and equipment needed for emotional regulation, including additional adult support where necessary
· ensuring all teaching is consistently good or better, so that the quality of education experienced by every pupil is strengthened
· supporting the cost of activities, educational visits, and residential trips to ensure pupils have access to first‑hand, meaningful learning experiences beyond the classroom
· providing emotional and mental health support through targeted interventions, therapeutic approaches, and specialist staff
Our Pupil Premium strategy is rooted in the belief that every child deserves to feel valued, understood, and supported to achieve their potential. By addressing both the socio‑economic and autism‑related barriers our pupils face, we aim to create a school environment where all children and young people can flourish academically, socially, and emotionally.
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[bookmark: Challenges]

Challenges
[bookmark: This_details_the_key_challenges_to_achie]This details the key challenges to achievement that we have identified among our disadvantaged pupils.

	Challenge number
	Detail of challenge

	1
	Restricted community access
Autistic children and young people and those with significant learning differences are often excluded from community spaces, resources and opportunities. This can be accounted to discriminatory policies and practices, a lack of understanding and/or a range of other disabling and marginalizing physical and social structures.

	2
	Limited cultural capital
Due to the marginalization and exclusion that many disabled young people experience they are prevented from a range of resources and
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	opportunities to develop character and resilience, to learn about British Values and culture which supports their emotional well-being and mental health.

	3
	Need for highly specialised teaching and curriculum adaptation
Often disabled young people are provided with conservative and unimaginative learning programmes and opportunities. When community and cultural partners devise exciting projects and installations, they may not account for the diversity in the community they serve or the need to make specific adaptations or accommodations for the needs of all. We are fortunate that Kensington Queensmill is in the heart of a diverse metropolitan area with a number of exciting and inspiring opportunities. Often it is difficult for families to access these spaces without the support of specialist professionals.

	4
	Communication 
Communication barriers, particularly for pupils who are pre‑verbal or minimally verbal, limiting independence, emotional regulation, and access to learning,


	5
	Family support needs
Due to ongoing budget constraints and limited specialist provision, access to safe and appropriate respite for disabled young people remains extremely restricted. This challenge has intensified in recent years as demand has increased and staffing shortages have further reduced the availability of suitable services. Young people and their families face similar barriers in accessing mental health support, including CAMHS, as well as wider medical services, resulting in long waiting times and limited capacity to meet complex needs.

	6
	Hidden and marginalized within community
Due to the challenges highlighted above many disabled children and young people do not fully access the community they reside in. This is a crucial step in addressing the challenges and working on a pathway to positive community valuation.






[bookmark: Intended_outcomes]Intended outcomes
This explains the outcomes we are aiming for by the end of our current strategy plan and how we will measure whether these have been achieved.



	Intended outcome
	Success criteria

	Increased community access
	Specific and recorded examples of young people accessing their direct/local community (e.g., local cafes, shops and leisure centres) and wider opportunities for increased community access (e.g., national museums, exhibitions, art galleries and film festivals) regularly and safely, with increased independence and reduced anxiety.

	Improve communication and regulation skills to enable them to achieve.
	Pupils show a reduction in anxiety and behaviour which will result in their increased ability to focus on and sustain learning. Progress will improve in comparison to the previous year.

	Improved communication skills
	Pupils using functional communication systems (AAC, PECS, iPad apps, signing) with increasing independence and generalisation across settings

	Opportunities to access spaces (cultural spaces included) typically denied to disabled people
	Secure and regular partnerships with local cultural venues and external professionals/artists whilst working towards increasing knowledge and practice so that the complete spectrum of society can enjoy and access these spaces. For example, students will benefit from bike riding provision at school and rock climbing in the community allowing them to access specialist sports activities/professionals often inaccessible to disabled people. For 2025-26, Kensington Queensmill are working with John Lyon’s charity whereby school staff is working with the charity to make local spaces more accessible for disabled people ( Horniman’s and WSC)

	Increased opportunities to access a rich and diverse curriculum and school life
	The provision of an exciting and vibrant school curriculum which promotes British Values and recognises significant cultural events and practices (e.g., International Day, Christmas celebrations, Ramadan) is offered to students. Wherever possible, national and local specifics will be accounted for alongside events which are pertinent to the student population, for example Autism Acceptance week. Links within the local community will be established, maintained and furthered through the offer of work
experience opportunities for students through our Creative Arts projects. Students will access sport and leisure at




	
	school and in the community as a part of their entitlement to a rich and diverse curriculum which supports emotion regulation/wellbeing. 

	Enhanced cultural capital for children and young people
	Specific and recorded examples of young people engaging in cultural activities either in school or within their community.
Yearly cultural school exhibition and performances to showcase the work and cultural capital built over the year by the young people across Kensington Queensmill. Each young person to have accessed at least one cultural experience (e.g. performance, workshop and/or cultural space visit) either in school or in the community during the academic year 2022/ 2023. Extended to 2023/ 2024.

	Improved Emotional Regulation Through Specialist Intervention

	A multidisciplinary, team‑based approach—bringing together teachers, speech and language therapists, occupational therapists, educational psychologists, and parents—consistently leads to stronger outcomes for autistic children. This collaborative model ensures that interventions are holistic, coherent, and precisely tailored to each pupil’s individual profile of needs. Providing support through small‑group or 1:1 interventions allows professionals to work more intensively and responsively with pupils, which is closely linked to improved communication, emotional regulation, behaviour, and overall learning progress
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Activity in this academic year (2025/2026)
This details how we intend to spend our Pupil Premium (and Recovery Premium funding) this academic year to address the challenges as listed above.

[bookmark: Teaching_(for_example,_CPD,_recruitment_]Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £ 46,055

	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Whole‑school communication CPD (AAC, Total Communication Approach, signing) delivered with SaLT; in‑class coaching cycles and modelling
	RCSLT AAC guidance (2024) emphasises multidisciplinary, context‑based AAC assessment and intervention; EEF stresses high‑quality PD with coaching mechanisms to improve practice.
	4,3

	OT‑led sensory and regulation practice: sensory environment audits; class sensory toolkits; staff training on regulation plans and reasonable adjustments.
	NICE CG170 (last reviewed 2025) recommends reasonable environmental adjustments and multidisciplinary support; 
	2,3,4

	Community Access & Travel Training Programme (weekly local visits; staged public transport training for post‑14; independence goals and anxiety‑reduction plans).
	DfE/Ofsted PfA focus on community inclusion and independent living outcomes; UK case studies show travel training builds confidence and reduces reliance on specialist transport.
	1,6

	Specialist sports inclusion (cycling on site; climbing/swimming in the community) with pre‑teaching of routines and visual supports.
	EEF Physical Activity finds positive attainment effects alongside wellbeing; outdoor adventure learning may boost self‑efficacy and teamwork.
	1,2,6

	Creative Arts Partnerships (artists‑in‑residence; termly projects; annual exhibition) with sensory considerate delivery.
	EEF Arts Participation suggests positive effects on attainment and consistent wellbeing benefits; large‑scale evaluations (EEF Learning About Culture) inform effective implementation.
	2,6

	Parent/carer workshops and coaching (AAC at home, regulation routines, benefits/navigation), with translated materials/ hybrid delivery options to increase participation where needed.
	EEF Working with Parents (2018) shows +3 months when engagement is practical and targeted; supports consistency across contexts for disadvantaged families.
	5,4

	Multidisciplinary small‑group/1:1 interventions (SaLT, OT, EP‑informed groups) timetabled and reviewed half‑termly.
	NICE CG170 advocates coordinated, multidisciplinary support; EEF SEL guidance recommends explicit teaching plus whole‑school reinforcement to improve behaviour and learning
	3,4,5

	Autism friendly cultural access (relaxed openings/social stories) with local venues; co‑produce resources to widen access for families.
	Sector guidance (Heritage Fund 2025; museum inclusion initiatives) shows staff training, social stories and quiet sessions reduce barriers and increase uptake.
	1,2,6

	Develop and implement an enhanced assessment system to better track progress and inform teaching for autistic learners.

	Based on EEF guidance on Assessment and Feedback, which stresses that robust assessment systems help teachers adapt instruction and target support effectively.

	3,4
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Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: £ 49,000

	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Provide targeted art therapy sessions to support pupils’ emotional wellbeing and communication development

	Art therapy offers a safe, structured environment for children and young people to express emotions and develop self-regulation skills. Research shows that creative therapies can reduce anxiety and challenging behaviour, enabling pupils to focus on learning and sustain progress.
Source: Nordoff Robbins – Creative Therapies

	4,3,2

	Deliver creative arts programmes, including music and art therapy, to enhance emotional regulation and social interaction

	Creative arts interventions significantly improve emotional regulation and communication for autistic learners. These programmes provide a safe space for self-expression and promote social interaction through group activities, helping pupils build relationships with peers and adults. Reduced anxiety and behaviour challenges lead to better engagement and improved learning outcomes.
Source: Mind – Arts and Creative Therapies

	4,3,2

	Invite external organisations into school to deliver workshops and experiences that broaden pupils’ horizons and cultural understanding

	Children who engage with a wide range of external organisations gain a deeper knowledge and understanding of the world around them. These experiences provide pupils with rich and varied opportunities that extend beyond the classroom, fostering curiosity and confidence.
Cultural organisations frequently offer sensory-friendly activities tailored to support autistic children who may experience sensory sensitivities. Examples include quieter visiting times in museums or galleries, art workshops using sensory-friendly materials, and adapted theatre performances with reduced noise and lighting. Such adjustments help pupils regulate sensory input while enjoying meaningful cultural experiences.
Evidence: Research published in the Journal of Autism and Developmental Disorders (2016) demonstrates that sensory-friendly theatre and museum programmes can significantly reduce anxiety and sensory overload in autistic children, enabling them to engage more fully and learn effectively. Many cultural institutions now provide autism-friendly spaces and resources, ensuring children can participate in art and heritage activities without being overwhelmed.

	1,2,6






Total budgeted cost: £  95,055 approx.    
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Part B: Review of outcomes in the previous academic year

Pupil Premium strategy outcomes
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